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Introduction

Why the SPARK?

The Screener for Phonemic Awareness in Richmond Kindergarten (SPARK) has been adapted from the
Early Learning Phonemic Awareness Test Surrey (ELPATS), created by SD36. The SPARK is a phonemic
awareness screener for Kindergarten and Grade 1 students. Along with other classroom observations
and documentation, it will provide information about a student’s current phonemic awareness that
can inform some aspects of planning and instruction. We must never lose sight that learning is
holistic, relational, inclusive, ethical, and democratic; these beliefs should guide our practice.

What is phonemic awareness? Why is phonemic awareness important?
Phonemic awareness is a specific aspect of a Phonemic awareness is a precursor to the
learner’s phonological awareness: a child’s ability | development of decoding skills, an important skill
to segment spoken words into phonemes in learning to read. Children who are able to
(smallest unit of sound in language eg. c/a/t) and | distinguish and manipulate the sounds within
to blend phonemes into words indicates spoken words are, generally, able to make the
developing phonemic awareness. connection between print and sound.

Timeline
Kindergarten Kindergarten Grade One
November April Fall
Re-assessment for some students
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How is phonemic awareness a part of literacy for all in our K&1 classrooms?

Comprehension

Click for ideas
and assessment

« Tells a story from
pictures

* Identifies main
events and
structure of a
story

* Retells
information from
a non-fiction text

* Retells a story

» Connects
personal feelings/
emotions

* Links background
knowledge to text

* Makes inferences,
predictions, and
comparisons

* Holds books
correctly

* Understands the
directionality of
print

* Turns the pages

« Differentiates
pictures from words

« Differentiates letters,
words, sentences

* Reads simple
pattern books or
poems from
memory

* Matches voice to
print

« Identifies and uses
punctuation

* Identifies text
features

La compréhension

Clique  pour
idées et
évaluation

* Raconter une
histoire selon les
imoges

* Identifier les
événements
principaux et la
structure d'une
histoire

* Raconter de
nouveau
I'information d'un
texte informatif

* Raconter de
nouveau une
histoire

* Faire le fen avec les
sentiments et
émotions

* Lierla
connaissance
antérieure ou texte

* Faire des

inférences,

prédictions,
comparaisons

« Tenir le livre
comectement

« La directionalité de
lalecture et |'écrit

« Tourner la page

* Différencier les

images des mots

* Indiquer quelques
mols avec le doigt

« Différencier les
lettres, les mots et
les phrases

* Lire des fvres ou
poémes de patrons
de la mémoire

« Foire comespondre
la voix avec I'écrit

* Identifier et utilise la
ponctuation

« Identifier les
éléments texivels

<
«
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Pillars of Literacy K-2

here

* Phonemic
Awareness
« Segmenting
« Initial/final/
medial sounds
«2and3
phoneme words
« Internal
consonant
« 4+5 phoneme
words
« Blending
« 2, 3then 4+
phoneme words
« Add, delete,
substitute
phonemes
* Syllables
* Rhyming
* Word Families

Vocabulary and
Background
Knowledge

Click for ideas
and assessment

* Develops
language to
describe
experiences and
ideas

« Oral language
grows beyond
subject-verb-object
to include
adjectives, adverbs|

« Connects to
cultural and family
knowledge

« Connects to real
world/life
experiences

Reading, Writing, Speaking, Listening

Phonics

Click
and assessment

* Alphabetic
principle
« Individual

consonants

« Short vowels

* Consonant
digraphs (th, ch,
sh, wh, ph, ing)

+ Consonant blends

* Short vowel

« CVCC, CCVC

Long vowels

« Silent e (CVCe)

+ Vowel teams
[cvve)

* R controlled
vowels

» Diphthongs and

forideas

other vowel Y

. patterns ‘

/4

Decoding
In Context

Click for ideas
and assessment

« Self-regulation
* MSV (meaning,
syntax, visual):
« Does this make
sense?
« Does this sound
right?
« Does this look
right?
* Using context
* Using picture
clues
* Miscue
substitutions make
sense
* Miscues mirror
speech patterns
* Recognizes
common sight
words

Les piliers de littératie M-2e

* Lo conscience
phonémique
« Segmenter
* [soler le son
Initial, au milley
et le son final
02,34+
phonémes
« Fusionner
02,3, 4+
phonémes
* Addiition,
sUppression,
remplacement
des phonémes
* Les syllobes
* Les rimes
* Les graphies

La phonétique

Clique - pour
idées et
évaluation

* Le principe
alphabétique

* Les voyelles de
base

* Les consonnes qui

s'allongent
* Les consonnes

courtes

* Les graphies plus
complexes

* Les graphies plus
difficiles ou moins
fréquentes

* Les letires muettes

la lecture, I'écriture, I'oral, I'écoute

Le vocabulaire et
la connaissance
antérieure

Clique pour
idées et
aluation

Développe lo langue
pour décrire les
expériences et les
idées

* La langue orale
développe au-dela
des phrases sujet-
verbe-objet aux
adjectifs, adverbes et
au langage des livres
» Connaissance
culturelle et famiiale
« Les expériences
vécues ef réelles

Le décodage en
contexte

« L'autorégulation
« Le sens. le syntaxe,
le visuel
« Bsl-cequegoa
du sens?
« Est-ce que go
sonne bien?
« Bstcequecgaa
I'air corect?
* Le contexte
* Les indices dans les
images
* Les erreurs de
substitutions font du
sens
* Les erreurs refiétent
les structures du
langage
* Les mots courants

>
>




Suggested Classroom Assessment in Literacy — Kindergarten

September/Early October

October-April

May/June

Kindergarten
L]

Getting to know our learners

Talk/Draw/Label/Write
Letter-Sound Identification

Monitoring progress and planning for
instruction to support all learners
e Letter-Sound Identification
e Ongoing teaching and learning
o See Pillars of Literacy K-2
= English click here
= French click here
e SPARK -November
o Submit completed class
profile to office

Gathering evidence for the summary

of learning

e Talk/Draw/Label/Write

e Letter-Sound Identification

o Class-wide reading assessment, for
example:

o English and French Early
Primary Reading
Assessment (EPRA/FIEPRA)

o Other performance-based
reading assessment or
reading conferences with
students

¢ SPARK (some students as needed)
o Complete district survey

Click here for the full document.

Considerations

1. Assessment to inform instruction: The SPARK is designed as an assessment tool to inform and
support teachers’ planning, targeted instruction, and support for all learners.

2. Follow specific directions: Detailed directions are included with the SPARK and are to be
followed as outlined. Teachers working with the student may choose to slightly adjust the
wording and/or actions to allow the student to better demonstrate their knowledge.
Adjustments are used to clarify the task rather than to provide a teaching opportunity.

3. Relationships: The SPARK should be administered by the classroom teacher.

4. Collaborate with resource/ELL teacher: School teams (classroom, resource and ELL teachers)
should work together to review the results and plan for instruction.

5. Awareness of students’ needs: You know your students best. Teachers can make decisions about
the implementation of this assessment to make it safe and strength-based for all children. Stop
if a child shows any signs of distress and re-visit at another time. Stop if a child is not able to do
the practice items.

6. French Immersion: Students in French Immersion will complete the SPARK in English. The
research shows that phonemic awareness skills transfer between languages.
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Directions

1. Print or photocopy the following pages:
a. Teacher copies p. 5-11.
b. Student copies (one per student) p. 9-10.

2. Familiarize yourself with the practice items (p.5-8) and the assessment items (p.9).

3. In November, do the assessment with all students. If a child is unable to complete a section,
stop the assessment and do not proceed to the next section, making note of where you stop.

a. If astudentis not able to complete section 1 and/or 2, teach, check, and monitor
understanding of those skills. If after three weeks of intentional instruction the student has
not made growth, refer to School Based Team and create an intervention plan. Continue to
teach, check, and monitor understanding of those skills. Complete a re-assessment with the
student in April.

b. For students who are able to complete sections 1 and 2, but not 3 and/or 4, continue to
teach, check, and monitor understanding of those skills. Complete a re-assessment with the
student in April.

c. For students who are able to complete all sections, continue to practice and monitor the
skills. No re-assessment is required.

4. Puppets, pictures, and other teaching tools should not be used during the practice or
assessment sessions. This is a spoken language assessment only.

5. Read the directions, practice items, and assessment items as they are written. Encourage the
child but do not use this as a teaching opportunity.

6. Letters that are enclosed between two slash marks such as /a/ mean that the sound, not the
letter name, should be spoken.

7. Say aloud the practice items that are in bold italics. All student responses will be oral. Practice
items may be repeated. If a student understands the practice items proceed to the assessment
items found on p.9. If a student does not understand the practice items do not proceed, try
again after instruction and practice.

8. Review the Student Assessment Items using page 9 and highlight the SPARK Screener Results for
each student using page 10.

9. In collaboration with your resource teacher, look at the Student Assessment Items and the
SPARK Screener Results for each student p.9-10 and complete Planning for Instruction on p. 11.

10. Refer to the pillars of literacy to help inform your instructional practice and support students
with phonemic awareness.
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Section 1: Isolating Initial Sounds

Big Ideas

Playing with language helps us discover how language works.
Language and story can be a source of creativity and joy.

Curricular competencies and content connections

Comprehend and connect

| can use the reading strategy identifying first (or beginning) sounds to help me make meaning.
Create and communicate

| can use first (or beginning) sounds to help me create, write, and share ideas.

These are the practice items for Section 1 Isolating Initial Sounds.
Say aloud the words in bold italics. Then do the assessment items for the section.

1 Isolating Initial Sounds %
“I’m going to say a word.” *
“Tell me the FIRST (or beginning) sound in the word.” K
“Let’s practice together.” Ras
“What is the FIRST (or beginning) sound you hear?” *

“bug” *

Wait 5 seconds and regardless of response given by student say:

“/b/ is the FIRST sound in bug.”

“Let’s try another one.”

“What is the FIRST (or beginning) sound you hear?”

“fish”

Wait 5 seconds and regardless of response given by student say:

“/f/ is the FIRST sound in fish.”

“Now, you try some on your own.”

“I’m going to say a word.”

“Tell me the FIRST (or beginning) sound in the word.”

Do the assessment items for this section now.

Note: If the student says the letter name instead of the sound say:
“You told me the letter name. Now tell me the sound.”
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Section 2: Isolating Final Sounds

Big Ideas

Playing with language helps us discover how language works.
Language and story can be a source of creativity and joy.

Curricular competencies and content connections

Comprehend and connect

| can use the reading strategy of identifying last (or ending) sounds to help me make meaning.
Create and communicate

| can use last (or ending) sounds to create, write, and share ideas.

These are the practice items for Section 2 Isolating Final Sounds.
Say aloud the words in bold italics. Then do the assessment items for the section.

2 Isolating Final Sounds

*
“I’m going to say a word.” *
“Tell me the LAST (or ending) sound in the word.” *g’fg
“Let’s practice together.” RS
“What is the LAST (or ending) sound you hear?” *
“bat” *

Wait 5 seconds and regardless of response given by student say:
“/t/ is the LAST (or ending) sound in bat.”

“Let’s try another one.”

“What is the LAST (or ending) sound you hear?”

“crab”

Wait 5 seconds and regardless of response given by student say:
“/b/ is the LAST (or ending) sound in crab.”

“Now, you try some on your own.”

“I’m going to say a word.”

“Tell me the LAST (or ending) sound in the word.”

Do the assessment items for this section now.

Note: If the student says the letter name instead of the sound say:
“You told me the letter name. Now tell me the sound.”
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Section 3: Blending Sounds

Big Ideas

Playing with language helps us discover how language works.
Language and story can be a source of creativity and joy.

Curricular competencies and content connections

Comprehend and connect

| can identify the different sounds in a word.

Create and communicate

| can hear sounds and put them together to make words.

These are the practice items for Section 3 Blending Sounds — blending sounds into words.
Say aloud the words in bold italics. Then do the assessment items for this section.

3 Blending Sounds

“I’m going to say some sounds.”

“Put them together and tell me the word.”
“Let’s practice together.”

“fa/ 1tl” x

Wait 5 seconds and regardless of response given by student say: *
-

“Let’s try another one.”

“/d/ /o] Ig/”

Wait 5 seconds and regardless of response given by student say:

“dog”

“Now, you try some on your own.”

“I’m going to say some sounds.”

“Put them together and tell me the word.”

Do the assessment items for this section now.
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Section 4: Segmenting Sounds

Big Ideas

Playing with language helps us discover how language works.
Language and story can be a source of creativity and joy.

Curricular competencies and content connections

Comprehend and connect

| can identify the different sounds in a word.

Create and communicate

| can identify the different sounds in a word to help me create, write, and share ideas.

These are the practice items for Section 4 Segmenting Sounds — Words with two sounds.
Say aloud the words in bold italics. Then do the assessment items for the section.

4 Segmenting Sounds

“I’m going to say a word.”

“Tell me the two sounds in the word.”

“Let’s practice together. What sounds do you hear?”

llitl’ *

Wait 5 seconds and regardless of response given by student say: *
“fil ItI”

“Let’s try another one.”

“What sounds do you hear?”

“shoe”

Wait 5 seconds and regardless of response given by student say:

“/sh/ [oo/”

Do the assessment items for this section now.
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SPARK - Student Assessment Items

Student Name:

Read the PRACTICE ITEMS on pages 7-15 for each section BEFORE administering the assessment items
in that section.

If correct mark with a v’ or if incorrect, write in student response. Do not
proceed to the next section unless all items are answered correctly.

Assessment items

November April Fall
Kindergarten Kindergarten Grade One

1 Isolating Initial 1 pet
Sounds 2 monkey
-first sounds 3 lips

4 eat

5 sun
2 Isolating Final 1can
Sounds 2 rope
-last sounds 3 sick

4 she

5 laugh
3 Blending Sounds 1/i/-/f/
-blending sounds into | 2 /c/ /u/ /p/
words 3 /b/ Joy/

4/m//a/ /t/

5/s/ [ee/
4 Segmenting Sounds | 1 up

2s0

3 off

4 key

5in

Observations, notes, comments, questions:

Once the assessment is complete, highlight the SPARK Screener Results on p. 10 and collaborate with
your resource teacher to complete the Planning for Instruction on page 11. Refer to the pillars of literacy
to help inform your instructional practice and support students with phonemic awareness.

RICHMOND

SCHOOL DISTRICT NO.38




Date: November / April

SPARK Screener Results

Student Name:

Yes Not yet Observations (chose 1)

T -9 Confident
6 8 2 1 or more answers are .

= 2 S All answers correct . Halting
B ED incorrect. .

a Guessing
T _ 3 Confident
6 ® 2 1 or more answers are .

= E 5 All answers correct . Halting
Sic o incorrect. .

o & Guessing
@ Confident
5 = 1 or more answers are .

B C All answers correct . Halting
S o incorrect. ,

S 2 Guessing

oo

TS Confident
s S All answers correct All 1 or more answers are Haltin

I £ answers correct incorrect. 'g
S Guessing

(%]
Student goal:

Teacher Reflection:

How might this assessment inform my planning and instruction? Complete the class profile on p. 11.
Refer to the pillars of literacy to help inform your instructional practice and support students with

phonemic awareness.
Click here for English
Click here for French
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Planning for Instruction — Phonemic Awareness

Date:

(adapted from Brownlie & King, 2011)

Student Goals
Based on the needs of the class
and individual students.

Decisions and Strategies/Structures
Possible strategies: word play, literacy talks, story/writer’s
workshop, songs & poems, shared reading.

Initial sound practice:

End sound practice:

Blending practice:

Segmenting practice:

Total Number of Students = Total Number of Students =
Yes No

S (%]
=
822
- = 3
=3
A (7]
o
5w ¢
BE 3
2 )
™M ap
c £
2 T
&
S @

[eT0]
<
: -
S
o £
Q oo
v O

(2]

To be completed and submitted to the office in December.
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